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Abstract:

In this paper, the use of cultural aspects in teaching a foreign language will be
examined. As known, communication is the prime objective of teaching a foreign
language in target language. In order to be able to succeed it, the relation between the
culture and the language and their effects should be clearly observed, by which the
adaptation of the necessary item will be used both as an attributive and contributive force.

However, given the present conditions, after a few years of language education
taught at schools as elective courses, where do we stand except basic four skills? It is
generaly agreed that a teacher should provide some amount of reading, writing, speaking

and listening skills, and a student should make communication and interaction with other



people with those acquired competency. On the contrary, thisis not the case. The student
does not confide in himself/herself during the interaction depending on the condition of
being L1 or L2. Therefore, something is deficient during that type of conventional
education. The integration of four skills is of great significance in order to change the
conventional manner. If understanding others is one of the goals, the language should be
approached with its cultural background to make the class more authentic, and teacher
should incorporate cultural values as well as linguistic materials. Besides, the relationship
between language and culture are in a way inseparable and will be emphasized.
Conversdly, various factors such as nationality, social class, age, gender, education may
be challenging points. For a full comprehension and interaction among the participants,
culture plays akey role. Culture is amost ubiquitous during an interaction.

There are very limited works related to it in the region. The present books and
stuff used by facilitators just present them on atheoretical basis. The solution of this case
will be one of the priorities of the process.

The general cultural approach adopted by book writers, teachers, and teacher
trainers is to convey it through separated skills, but we would like to focus on specific
Kurdish language Teaching (KLT) devices such as role-play, songs, history interview,
video and travel & meet the region concerned. The semanticaly, morphologica or
phonological role of the language within the scope of the language and culture relation
will be dealt with as well through metaphors or simple language
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DESTPEK

Tékiliya ziman G candé tisteki demdiréji ye G ji aliyé gelek zanist, niviskar 0
l€kolineran ji hatiye ifadekirin. Zimanén klasik latinl 1 yewnani da ku xwendekar
bikaribin xebatén edebi bixwinin 0 wergerinin di wéjeyé de dihat hinkirin. Dawiyé ev
prensip gelemperi bo ifadekirin 0 berawirdkirina rébaza Réziman G Wergere hatiye
ifadekirin (Kramsch, 1996; 4; Larsen-freeman, 2000; 15). Ji bo fahmkirina tékiliya di
navbera zimén 0 ¢andé, bandora dorhéli ya wan a li ser nérina ¢andi G dirokiya civaki bi
awayeki clida giring e. Ragihandina bingehin G belki ya heri tevlihev bégliman ziman e
ku ev ji kombiina peyvén Ku tén cem hev wateyén ctda ¢édikin. Bi vi awayi, em dikarin
bibgjin ku ziman icadeke ji telefon, internet, balafir, printir G herweki din ¢étir i héjatir e.

Belk ji icada heri bas e.

Ziman ci ye?

Gelek mirovén ciida pénaseya zimén kirine. Henry Sweet zimanzan 0 dengzaneki Ingiliz
wiha ifade dike: ‘Ziman ifadekirina fikran e ku ji aliyé amrazén axaftin —dengan ve
gihigtiye peyvan. Peyv digihijin hevokan, ev gihistin bersiva vé ye ku guheriye fikiran.

Bernard Blach zimanzané Emeriki G George L. Trager ifadeya jérin formule kiriye:

Ziman sembola dengan a pergala ketober e ku grubeke civaki parve dike. Pénaseyeke
ziman a bi kurtasi gelek pirs 0 texminan ji derdixe holé. Yekemin wek minak, li ser
“fikiriné” giraniyeke z€de G bikaranina duyemin ji, digel riya derbasdar (berdar)
arizibiineke “ketober” bi kar tine'.

Mirov zimané ji bo ragihandina bi armancek bi kar tine G hinbina zimaneke nQ
peyvan ku dé cawa bi kar bine, rébaz G zaniné 0 bikaranina wé ji bo ragihandina bi
axivéra zimén hinbiné di hundiré xwe de dihewine. Ev nérina zimén zimané ne tené wek
gewdeya zaniné ku bé hinkirin 1& wek tevlébina (besdarblina) pratika civaki dibine.
(Kramsch, 1994, 5-12).

Bas té zanin ku ziman xwediy€ bikaranina avasaziyeki (structural), ragihineri li
gel pratika civaki ye. Ziman hem ¢andi @ hem ji civaki ye. Ew ¢andi ye ku yek ji seklé

sembolik € plansaziya cihané ye. Ew civaki ye ku tékili 0 endami G girédablina komé

! (http://www.britanni ca.com/EBchecked/topic/329791/language).



http://www.britannica.com/EBchecked/topic/329791/language

ifade dike G nisan dide. Ziman di nav xwe de rézimané dihewine (Sherzer, 1987; 296.).
Ziman pévajoyeke civaki ye (Fairclough, 1989; 23).

Peyv xwedi wateyén vesarti G vekiri (explicit) ne ku carna zelal carna ji nediyar
in. Peyv ne tene bi tevahi tistén ku té gotin ifade dikin, 1€ bele tistén ku bi hévi, daxwazi,
hest G hissan re ji tékildar in ifade dikin. Hilbijartina peyvén rast ku wé mirov ¢awa
ragihine, keseki/€, peyama ku mirov dixwaze ragihine kesén din, wateya vesarti ya ku em
bi kar tinin ji bo ragihandineke bas xwedi giringiyeke pir mezin e. Hellen Keller dibeje
“wexteki min tene tariti G béliviyé (béhereketiy€) dizaniya... rabori i dahatiiya (péseroj G
paseroj) jiyanamin tine bi... 1€ peyvek bicik ji tiliyén kesén din ketin nav destén min ku
di valahiyeké de ez zeftkirim @ dile min pengizi ji bo sahiya jiyané. Weki Keller li jor
rave kiriye ne pistglihkirina bandora peyveké ya li ser mirovan ji bo diyarkirina tesira kar

a li ser keseki giring e.

Cand c¢i ye?

Weki bas té zanin peyva ¢andé ji erd-gotin, erd- candin G her clire xebata erdan
té. Bi kurtasi ji candiniyé t€. Herwiha niha wateya ¢andé zehf berfireh e G girédayé hemi
kar G xebata girédayl ziman, din, tore, edet jiyan, netew, pol, grub an ji heremeke ye.
Dema peyva “candé” té€ bihistin, di fikir i hizira herkesi de pénaseyek ciida G berfirech
derdikeve holé€ ji ber ku ¢and di xwezayiblina xwe de bi rastl xwediyé gelek pénaseyén
ciida ye. Cand weke peyvé gelek pénaseyén ciida di nav xwe de dihevine. Weki Kroeber
0 Kluckhohn diyar dikin nézi 200 heb pénaseyén ¢andé hene. Gelek niviskar 0 zanist li
ser ¢andé xebatén nivisine. Ji bill kompleks 0 tevliheviyé, eleqeya vé tégehé bi gelek
zanistén din re ji heye. Ev seha bi kurtasi ev in: ziman, din, saristan, zanist, ragihandin G
hwd (Karacan, 2014; 399). Di nav jiyana rojane de gelek hevokén weki “canda rojava,
canda rojhilat, cidabin 0 newekheviya ¢andé 0 hwd” gelek caran ji bona giringl 0
balkésiya ¢andé té ifadekirin G bi vi awayi ji bertek li gori ¢andé diyar dibe. Gava kesek
bixwaze asta zaneblina xwe pésve bixwe hewce ye hin tistén weki hlner, dirok, wéje G
hwd bizanibe da ku di armanca xwe de serkefti bibe. Ev cure kes weki kesén rewsenbi,
ronakbir, zana 0l xwediy€ ¢andé tén binavkirin. Ev ji nisané me dide ku pésvecin girédayi
ziman 0 ¢andé¢ ye.

Li gori Ruth Benedict, ¢and ew tiste ku mirovan bi hev re giré dide. Cand hema
seklé ré G tevgerén mirovan én ku hatine gebilkirin in. (Benedict,1949; 27). Gelek tistén
hevpar weki tevger, tabi, folklor, cil G berg, mizik G hwd. Tégeheke (térim) pir berfireh

bégliman “cand” xwediyé wate 0 bikaraninén cihé ye. Hin kes ¢andé weki ¢alakiyan



dibinin, yén din ji weki agahi i zaniné dinirxinin. Dema ev pratik derbaré bikaranina
kodeke spesifik (taybet) an li ser ziman an ji di civaké de hatiye férbin, ev ilm (zanin) we
(¢andé€) dike zanina statik a hatiye depokirin G dema pédivi pé hebe seri 1€ didin. Ji ber ku
cand bi awayeki eskerekiri xwe hem di nav jiyané de G hem ji di zimén de peyama ku bi
taybeti ji pasiyé te ragihandin derdixe holé. Tang (1999) dibéje (berpés) dike ku ziman
cand e, ¢and ji ziman e. Loma ¢and xaleke civaki ye ku nayé izolekirin G hilberineke
civaki ye. Cand xwedi hézeke gesedan an ji pé€sveciiné ye dibe ku ji ber hevbandoriya
civaki ya pé€sve yan ji pasve here. Xaleke din ev e ku ¢and bi riya cil G berg, nirx, baweri,
edet 0 tore G zaniné té€ parvekirin. Yeka din ev e ku ¢and bi tevgerén zanisti (bihismend?)
yan ji bézanisti (béhismendi) t€ férbiin. Zanin bi taybeti, bi dubarekiriné yan ji cihé ku
¢cébliye pék té. Yeka din ji ev e ku ¢and ji nifseké derbasé nifseke din dibe. Ji ber
bandorén derveyi ¢and dibe ku biguhere, 1€ hé ji bira civaki (hevpar; collective memory)
alikariya mirovan dike ku bi koka xwe téxe nav péwendiyek. Du re ji me riya tekiliyeke
adebtasyoné vedike. Candeke pirali yan ji yekane dibe ku ji her aliye ve balkés be. Cand
heya ku di nav xwe de ji ji hev cuda ne car bi car 0 i gor cihan diguhere. Mijara ¢andé ji

ber ku pir berfireh e ji bona gelek zanistan dibe sedema bikaraniné.

Hémanén candi di ziman hinkiriné de ¢i ne?

Tisteki bas t€ zanin demeké di destpéka ziman hinkiriné de, akademisyen, zimanzan G
mamoste niqasa péwistiya hémanén ¢andi dikirin. Ev dem li pas man. Niha ¢and weki
siyana péncan té qebll kirin. Di ser de, di gelek pirtlik {1 mufredatén hinkirina de ciyeki
giring 0l mezin digire. Bé xebata ¢and€, hinkirina zimanek kém @ netamam e (Peck, 1998;

1)

Carcoveya Ewropi ya Gelemperi, di malpera xwe da, hémanén ¢andi wiha péskes dike:
1. Jiyana rojane, @t hwd:

« Xwarin i vexwarin; dahné xwarinan, usulén maseyg¢;

* Cejnén Geli;

* Seetén kar 0 pratik;

* Calakiyén rawestandiné (hobi, werzis, elimandinén xwendiné, medya).

2. Sertén jiyané G hwd:

« Standartén jiyané (bi varyasyonén herémi, ¢ini G nijadi [etniki]);



* Sertén malan;,

* Organizasyona dewlemendiyé.

3. Tékiliyén navbera kesan (bi tékiliya héz & pistevani) Gt hwd:
* Avasaziya¢ini ya civaké 1 tékiliyén navbera polan;

* Tékiliyén navbera zayendan (zayend, jidilit);

* Avasaziya malbati G tékilli;

« Tékiliyén di nav bera nifsan de;

* Tékiliyén di rewsén kar de;

» Tékiliyén di nav bera gel i polis it memtran 0 hwd ;

» Tékiliyén nijadi G civaki;

* Tékiliyén di nav bera griibén siyasi 0 dini .

4. Nirx, baweri @i nézikatiyén li ser faktorén wiha:

* Cinén civaki;

* Gribén karmendi (occupational) (akademik, révebiri, xizmeta geli, karhéziya biwest 0
hoste);

* Dewlemendi (mdge);

* Candén herémf;

* Ewleht;

» Sazi;

» Kevnesopi (i guhartinén civaki;

* Dirok bi taybeti buyer G kesén diroki yén ikonik;

* Hindikahi (etnik, dini);

* Nasnameya netewt;

» Welat, dewlet G gelén biyani;

* Politika;

* Huner (mizik, hunerin ditbari [visual arts], wéje, drama, miizikén popular 1 sitran);
* Din;

* Heneq.

5. Zimané bedeni. Agahiyén pergala reftarén wiha kontrol dikin

Perceyek térblina sosyocandi ya bikarhéneri/ xwendekari pék tine.



6. pergala Civaki, hwd, li ser dayin G ditina mazuvaniyé bo minak:
* Bi wextbtina demé;

* Diyari;

* Cil 0 berg;

» Vexwarin, xwarin;

* Hereket 1 tabliyén reftari 0 axafting;

* Demamaying;

* Vegetin.

7. Reftarén rituel di besén weki:

* Cavderiya dini i délindéz (ayin);

* Zayin, zewac 0 mirin;

* Reftarén guhdervan @i temasevanan di péskesiyén gisti t merasiman de ;

*» Cgn, sahi, dansén gelemperi G geléri kluba dansé G hwd.

Di Hinkirina Zimén de Hémanén Candi Cawa té Hinkirin?

Di polén zimanén biyani de hinkirina hémanén c¢andi her daim biliye mijara
niqasan. Mijara ewil ev e ku gelo ew bé hinkirin yan na ye, ya duyem ku ew bé hinkirin
divé kijan asté de be. Asta hinkirin G hevsengiyé problemeke din e ku em rd bir ra
diminin. Armencek bingehin ya hinkirina ziman de bipésxistina siyana “ragihandina di
navbera sinorén lenguistik G ¢andi ye (CEF, 2001; 3). Li gor Kramsch (1993:8) ziman G
canda dewletan ctida dihat hinkirin. Bi gotineke din, ¢and wek perceyek zimén nedihat
hesibandin. Diyar ¢ ku bébir¢avkirina ¢andé hinkirina zimaneki ji bo xwendakaran ku
mentiqa zimén tesewir bikin ne bes e. Divé ast di asta xwendekaran ku di xebatén tén
kirin wan aciz nekin. Bikaranina ¢andé li gor mamoste dibe ku biguhere, 1€ tercihén sexsi
asta xwendekaran, asta amtrén pol€, hémanén c¢andi ku bi ¢igas navberé de hatiye
bikaranin, hesasiyeta bikaranina ¢canda armanc 0 ¢avkani divé bé bercavkirin.

Ji aliyé mamoste ve tegihistina candé, nézikatiya xwendekaran, derbaré ¢anda
armanc G ziman de, tékili G fikara mamoste dibe ku ji bo hesankirina hawirdora hinbiiné
téra xwe tesiré bike. Dibe ku nebercawkirina ¢canda cawkani neliheviya ¢andé€, mijarén
tabi, baweriyén dini mijarén sinci yan ji hémanén kevnesopi mamosteyé bixe rewseke
neliber, neviyanbar G rewseke nayé xwestin. Hinbtlina ¢andé pévajoya bidestxistina ¢anda
diyar 0 qabiliyet (i zanina ¢anda gelemper 0 tevgerén péwist ji bo ragihandineke bi tesir G

Ji ¢candén din hevbandora ferdan e. Ew calaki pésketi G pévajoyeke berdewam e ku



xwendekar bi awayeki kognitif (zanindari; cognitive), tevgerdari G bitesir besdar dibe. (R.
Michael Paige, et al, 2003; 4). Ji mamoste péskéskirina hémanén ¢andi ne ku ¢anda
armanc li hemberi ¢anda xwendekaran re zéde bike t& xwestin (Peterson & Coltrane,
2003) heke bi vi sekli nézikati tune be dibe ku bi taybeti di nav polén pir¢andi de
pirsgirék G nigasén mezinditina ¢andé derkeve. Kristmanson (2000) ji dibéjé peywira
mamosteyan bi rasti ji di afirandina hawirdorek ereni ji bona hinkirina ziman 0 ¢andé

dijwar e.

Teékiliya Cand @t Ziman

Dibe ku gelek fikiren ciida ji bo tékiliya di navbera zimén G ¢andé bé berpéskirin,
her weki ziman G ¢and heman tist in, an ziman dayika ¢andé ye, yan ji bécand tu ziman
naji. Dibe ku nigas bi vi sekli bidome. Modeleke xebaté ya tekiliya di navbera ziman u
candé de ku dikare li tecriibeya hinblina zimén bé tetbigkirin begliman ifadekirina tek(iz a
réyén ku edebiyat dikare hevkariya vé tecribeye bike jéneger ¢ (Shanahan, Daniel,
(1997; 170). Herwihatistek diyar e ku ew neciidabar 1 li hev pécandi ne. Ji bo diyarkirina
necudabartiya di navbera ¢and 0 zimen de Michagl Agar (1994; 32) bi tevahi, bi yek
tégehé, wan 1fade dike weki zimancandi yé. Ew wateya tégehek, zimaneké ye ku ne tené
hémanén weki réziman G peyvén ni ne, I zanina rabirdd, herém G zanina candi, adet G
tevgeran e ji. Ji ber ku ¢and G zimén ji néz ve bi hev re tén girédan 0 eleqeya wan té ditin,
hinkirina ¢candé weki di dersén zimén de weki tisteki temamker G organize té ditin
(Byram, 1989; 3-4, Chastain, 1998; 298, Seelye, 1994; 9). Loma gava pirtikek té nivisin,
bernameyek té amadekirin teqez tékiliya ziman G ¢andé nirxbuha ye.

Di vé€ mijara nigas€ de, pywira zimén her weki wateya zimén 1 rola candé weki
gelek vizyonén jiyané yén me dorpé¢ dikin divé bé bergcawkirin. Kramsch (1998) di
derbaré ragihandiné de ku ¢awa di ziman 0 ¢candé de bi hev re té girédan diyar dike ku
ziman hebina ¢andé ifade dike (mirov bi péyvan fikir G heqigetan ifade dike di heman
deme de tevgeran ji nisan dide. Ziman heqiqate (rastiya) ¢andé diyar dike (mirov bi riya
navginén ragihandiné derpéhatiyén xwe bi wate dikin) G ziman heqiqgata ¢gandé sembolize
dike. (Mirov zimané xwe weki sembole nasnameya xwe ya civaki dibine (Kramsch,
1998: 3). Héwildanén bi vi sekli nisané me dide ku divé em ji bo diyarkirina kanséptan
(fikran) xwedi sinorén tund nebin 1€ hewil bidin ku rola wan a di naw xwe de @ bi hev re
analiz bikin ku ji bo kontrola bikaranina wan a di hinblina pévajoya berawirdkiriné de
higyar bin. Tesira wan ali ser hev an ji li ser civaké, wéjeyé G capemeniyé jéneger e. Divé

materyal ji nigasan, berawardkirin G hizirkirina hem li ser xwe @ hem ji ¢anda armanc a



mijarén weki sembolén ¢andi Gt berhemén weki xeyalén (imge) popiler, mimari, dimen,
tevgerén candi weki tista ku guncan, bi nirx té€ ditin G helwest, dirivén ragihandiné weki
ragihandina béaxivin 0 (kesifkirina) likolina ezminen c¢andi weki nérina hissen
xwendekari bi xwe G ezmiina ¢anda armanc bi pés bixe (Tomalin G Stempleski, 1993: 11-
12). Begiman dibe ku gelek tistén sereke (roman, film, gotar G her weki din) ji bo hin
xwendekaran pir dijwar be ku pé seri derxin 1€ dibe ku mamoste ji gelek materyalén resen
ku té de reklam, stranén hevdem 10 tekstén edebi siide bigirin G birévebirina polén
multimedya hin bibin. Cand ne tene di konteksa global de di herémeké dé j1 hema he ma
di hem cemiyet G civakan de roleke bingehin G sereke a ku ziman ji bo ifadekirina vé
fonksiyoné té bikaranin dilize.

Di gelek civakan de, heblina wéjeyé derfetek zehf mezin dide gele xwe ji bona ku
bikaribin wek hobi an ji weki hémanek mifredaté bi kar binin. Ji bo kurmanci ji, wéjeya
klasik, folklor @t ya modern gelek derfetén bas didin xwendekar i xwendevanan. L& ji
bona ditina ¢andé bikaranina wéjeya klasik ji ber dewlemendi, cidablina zimén ku beré
hatiye bikaranin, ji bona analiza heyamén beré G niha mirov dikare ji klasiké dest pé bike.
W¢éjeya Klasik dora 300 sali didome 0 ji aliye gelek kesan ji hatine xebitin. Nesim
Sonmez li ser kesén ¢i biyanti ¢i ji kurd wiha agahi dide (2016; 288):

“Cara pésin di sedsala 19an de ji aliyé kesén weki Rudenko 0 Alexander jaba ve
li ser edebiyata kurdi hin xebatén 1€koliné hatine kirin. Di salén destpéka sedsala 20an
de hin rewsenbirén kurd jii bala xwe didin ser edebiyata kurdi @ hin hewldanan bi pés
dixin. Pagé€ di nivé duyemin ya sedasal 20an de hin rewsenbirén kurd wki Qanadé
Kurdo, Sidiq Borekeyi, Marif Xeznedar, Elaedin Secadi, 0 hwd. bi awayeki berfirehtir

beré xwe dane edebiyata kurdi G hin berhemén héja pékanine.”

Metod

Cend ré G rébazén ku di zimén de ten bikaranin 0 tékiliya ¢andé gelek giring in.
Pisti venerina rébazan, ji ber ku xwendekar perwerdehiya zimané biyani dibin, kemosiya
tehlilan 11 ser ¢canda berawirdkiri G ji dévla rébaza I€kaliné meyla ji bo ku zaniné bi dost
bixe (bi réya) ji calakiyén rojane ji bo Tirkiyeyé rébaza heri bikér nézikatiya newgandeyi
xuya dike. Di asta bingehin de bikaranina hinblina nawcandeyi G hinkirin derbaré zanin,
siyan (gabiliyet; skill) G helwestén péwist ji bo tékiliyén bikér, gelo di nawenda

perwerdehiyé de yan di calakiyén rojane 1 jiyané de ye.



Ji bo tehlila rébaze, bikaranina figlra jér xwedi giringiyeke mezin e.

Ziman, ¢and & navgandi

~ Pratika civaki

Sistema
ragihandine

Sistemz

Avasaziye

Tebegeyan Ziman

(Liddicoat Anthony J., Scarino Angela, 2009; 83)

Weki Anthony J.Liddicoat and Angela Scarino diyar kirine di figiré de ku dib&jin
‘ziman wek pratika civaki ya ferasetén zimén én din adapte dike, weki candé tékiliyén
zimén én bi hélén din én civakiblina mirovan té fahmkirin. Lewra ziman dikare ji héla
hejmarén tebeqeyan ve bé fahmkirin weki ku di figuré de hatiye ber¢awkirin.

Weki ki t€ ditin besa bingeha ya pergala binyati (structural system) ye G péwendi
U entegrasyona wé€ bi yén din re heye. Bé pergala binyati, ragihandin nabe. Hebilina
pergala binyati 0 regihandiné tebeqeya jortir a pratika civaki ya ku té de hinblina ¢andé
bikaranin 0 veguhastin pek té tese dide bi ser dixe.

Tebegeya pratika civaki ew e ku mirov bi hev re té€kilidar dibe. Pist re xwendekar
berawirdkirina ¢anda xwe bi yeka din re dike. Cudati G cihérengi gelemperi di hawirdora
hinbliné de weki ya heri bibandor, séweyé ferasetén yé derbaré din de, péwendiya bi ya
din re 0 pénasin (diyarkirin) 0 derbirina (vegotin; rabéj) bercav G neditbar a di asta
linguistiké t€ fahmkirin @ hesibandin. Weki li jor hat vegotin ji bo xebata ¢andé gelek
metod ku té de berawirdkirin G rébazén pirecandi ji ci digire hene, her yek jé ji bo
analizkirina ¢andé€ nérineke clida dide.

Angela Scarino and Anthony J.Liddicoat hinblina zimané disibinin neyniké ku
heya ¢anda yekilé, rawéjiyan 0 regihandina ku ¢awa pek té xuya dike.

Di rébernameya Cargoveya Ewropi ya gelemperi de (Common European
Framework of Referance) ji bo zimanan de: Hinbian, hinkirin, nirxandin (2001:6) té
diyarkirin ku armanca hinkirina zZimén xwendekaran di derbaré zimén de tér 0 ehil dike,
divé plansazi armancan bi awayeki zelal 0 bi gisti izah, rawe G diyar bike. Di vé

rébernameyé de ev ji t€ diyarkirin ku:



“Ragihandin ji bo hem@i mirovahiyé ye. Qabiliyet ku 1i jér hatiyé senifandin G
cudakirin di her kesayetiya yekane ya mirovan de ku pésve dice bi awayeki
kompleks bandoré li hev dike. Wek faktoreki civaki her sexs tékiliyan bi komén
civaki re yén ku bi hev re nasnameye diyar dikin pék tine. Di rébaza navgandeyi
(intercultural) de, armanca perwerdehiya ziman a navendi ew e ku pistgiriyé bide
hemi kesayetiya xwendekaran ku pésve bibe. Entegresyon 0 girédana gelek
perceyeén zimén G ¢andé ji divé ji mamoste Gt xwendekaran re bimine ji bona bi

tevahi pésveclinek tendurust pék were.”

Helwest, motivasyon, nirx, baweri, terza kognitifi, zanin, tégihistin ji bi qasi
hinéré di ¢alakiyén ragihandiné de xwedi peywireke giring in. Ku em li ser helwesté
biaxivin dé van bihewine: Zelalbin 0 eleqedari, tecrubeyén nd, kesén din, fikir, mirov,
civak G ¢and daxwazi ji bo berbicavkirina helwesta (nérin) ¢anda keseki G pergala candi
ya nirxi dilxwazi G gebiliyeta xwe, bixwe ji tevgerén asayi durxistin ji bo cudahiya ¢andi
ye. (Car¢oveya Ewropi ya Gelemperi, 115)

Candén clida, zanyariya wan, cudahiyén rojane yén ji réz€ hevji bin ji bo metoda
rébaza navgandeki xwedi giringiyeke péski ye ji ber ku ew hem xwedi rébaza akademik G
hem ji ya teoriké gava mijara axaftiné li ser xebata qadé be. Gelek serilexistinén pratiki
dibe ku di pratiké de bi hésani bé bidestxistin.

Hinbilina navcandeyi qadeke 1€koliné xebat G seriléxistina zanyariy€ ya derbaré
candén cida, cudahiyen di navbera wan G hevsibibén (wekhevi; similarity) wande ye. Ji
aliyeké ve hinblina navgandeyi metoda akademik 0 teoriké di nav xwe de dihewine. Ji
aliyé din ve ji seriléxistinén pratik weki hinblina danlstandiné ya bi mirovan yén ji
candén clda, jiyana bi mirovan re yén ji ¢andén ciida G 1€kolina lihevkiriné di navbera
candén clida de di nav xwe de dihewine.

Niha, hinblina navgandeyi mijarek e ku gelek balé dikisine. Sedema vé ya sereke
ji ber zédeblina xebatén ¢andi 0 globalizasyon e. Cand ji bo sirovekirina civaki i pola
zimané biyani de bi awayeki sereki giring e.

Zanyariya i zanina nirxén hatine parvekirin i baweriyén ku ji héla komén cida G
heréman hatiye pejirin G hwd, ji bo ragihandina nav¢andeyi jéneger e. Weki encamé,
mijara taybet 0 gisti ji bo bernameya xwendiné, analizkiriné 0 dawiyé€ de ji ji bo fikiriné
wé bé kurtekirin (CEF: 8). Bégliman, ew ji bo analizé, berawirdkirin€ 0 bi serrasti

amadekirina materyalan ji bo bikaraniné de gelek dem bigire.



Modulén bingehin tistén jér dihewinin®.
e Agahiyén di derheqe welét te, destpéka ¢and i diroké
e Norm 1 nirxén civaké

e Rol 0 taybetmendiyén ragihandiné
e Kesén nas: heval G nas

e Jin—jiyan G rola wan

e (Calakiyén rawestiné G edet

e Xwarin G vexwarin

e Tékiliyén li kar G malé

e Bazirganiyadi nav welét te

e Perwerdehi

e Xebat G perwerdehiya profesyonel
e Norm, zagon U tabil

e Plana calakiy€ ji bo her du mehén ewil di nav welét de

Li her deré dinyayé, rébazén hinkiriné weki “The Direct Method, Audio- Lingual,
Task based, content based” navé heri zéde ku tén bikaranin ev in. Tercihkirina yeké ji
wan li gori welat, an j1 sazi heta mamosteyé/1 ji dibe ku biguhere.

Gelek teknigén din weki xwendin, film, simulasyon, listik, assimilatoré c¢andi,
kapsulén candé G gramén candé dikarin di pévajoyé€ candibiiné de di pole de alikariya
mamosteyan bikin (Chastain, 1998; 21).

Pirsgirék

Zanina candan ji bona insanan ragihandiné hésantir dike. Ji ber vé cendé,
xwendekarén zimanan dive derhegé zimanan i ¢andan de hin bibin ku bi insana re
bikaribin tékevin nav ragihandiné.

Jé zédetir, hewce ye ku xwendekarén tené “zimané armancé” 1€ belé “zimané
cavkaniy€” ji hin bibe, bi saya vé gava ji bo ku yé din fahm bike G pék bine, ew weki di
metodolojiyé de ji hatibli behskirin dive xwediyé nézikatiyek navcandi be. Iddiaya
Liddicoat wiha ye: armanca hinbiné xwendekaran ji gumanén li ser canda wi bixwe

derxistine ji bona ku nasnameyek navgandi pés bixe G bi ya xwe re giré bide. Li vé dere

2 http://en.wikipedia.org/wiki/lntercultural learning#cite ref-3
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sinorén di navbera xwe G yén din de tén kifskirin, problemizekirin G disa té xézkirin
(Liddicoat, 2005; 21). Xaa ku Liddicoat rave dike zehf hessas e i wki ku ifade dibe ne
hésan e. Hemu welat, ¢cand an ji ziman xwediy€ ¢itokén diroki i yekane ne ku di nav wan
de tirén xwes 0 nexwes hene. Terciha bikaranina van bliyeran girédayi mamosteyan e.

Weki 1i jor hat behskirin, bikaranina hémanén c¢andi di polén zimanan de xwediye
zehmetiyén ciida ne — yén gelemperi G taybet in. Cureyén pirsgirékan dikare li gori
candan j1 biguhere. Cureyén pirsgirékan dikarin li gori ¢and, metod G nézikatiya ku t&
bikaranin, serpéhatiyén mamosteyan G hwd ji biguherin. Di hinek ¢andan de, prevalansa
taybetmendiyek spesifik 1i gori ¢andek din dibe ku kémtir an ji z&detir be. Li herderé
dinyayé, insan dixwazin zimanan hin bibin, G ji bona vé je mixabin ne pékan e ku herkes
mamosteyén wi zimané€ bibine. Ev dibe pirsgirékek ji ber ku mamosteyén ku
perwerdehiya zimanén din digirin G perwerdehiyé didin zimané ku didin hinkirin 1i gori
dinirxinin 0 heke nexwinin, guhdari nekin an ji bikar neynin, pisti demeki ziman hinkirin
tené dibe hinkirina hinek peyv, qural G hinek hémanén ¢andi. Bo minak, hinkirina
Ingilizi him ji aliyé kesén weki zimani zikmaki bikartinin G ji aliyé kesén weki zimané
biyani ku di dersan de dibe ku hémanén ¢andi bikar neyinin wéneyek tevlihev dide me
(Coulet 2005; 57).

Ji ber v€ ¢cendé€, mamoste di hésankirina hawirdora bikaranina hémanén ¢andi de 0
di ziman hinkirin€ de ji dévla rolek efektif bilizin rolek mekanik dilizin. Ji bona hinkirina
candé di nav pole de, pesendkirina aqli ya mamoste, bikarhéner an ji ya hésanker tisteki
mecbiri ye. Bendewari dive li hev bén da ku xwendekarén pole de di mijarén hessas
weki, mijarén dini, polittk ku bihesani dibin sedema aloziyan nejin 0 pirsgirék
dernekevin. Ev mijar ji ne tené li welaté me, 1€ hema hema li hem rojhilata navin de bi
reheti dikare bibe sedema pirsgirékan. Di dersan de giringiya nézikatiya 1i “ya biyani”
yan ji li “y€ din” dikare bibe péskiya (priority) me yi mezin ji ber ku cudahiya navberan
cand, din, welat ne tené di demé de 1€ di hereman de ji hatiye guhartin. Mirov dikare
newekheviya ¢andén sé gundén nézi hev ji bibine. Jixwe bas té zanin ku Hindistan G
Awdstiralya ji ber esiret i gandan de di waré zimén G zaraveyan de zehf dewlemend in.

Dijwariyek din ku giring ¢ dema hinkirina ¢andé de dirmayina qgalipgiran
(strereotype, basmakalip ornek) e (Guest, 2002, 154-161). iddiaya wi ev e ku gava mirov
karakterén netewi dide nasin, hewldanén bi vi rengi dibe sedema hésankirin 0 galipgirén
karakteran bi awayeki béhed (Clouet, 200; 557). Gelek kés vé pévajoyé weki
“adaptasyona herémi” sirove dike ku li vir ¢irokén heremi, leheng, helbestén ku girédayi

bira civaki ne, ji aliyé hésanker an ji mamosteyan ve bikar bé 0 ji bona hinkirina



A

sexsikirin” bi armanca fahmkirin G girédana (association) ¢étir di

A e

xwendekaran bé

zimané armanc de pék bé.

Pirsgirékén Girédayi Herema Me:
Herwihali Tirkiyeyé, li heréma me, li gori ¢avdériya me li ser bikaranina hémanén ¢andi
di ziman hinkiriné de wiha ne:
= Reébaza Réziman 0 Wergeré€ ya heri zéde té tercihkirin e.
= Teori ji pratiké giringtir e.
=  Mamosteyén ni tecrubeyé pésiya destpékirina karé dibistan an ji qurseké bidest
dixin.
= Tecribeya mamosteyan, pirtik Kurs li ser stila hinkiriné bandorek mezin dihélin.
= internet trenda heyi bi vidyoyan re diguherine.
= Pirtlik 0 vidyoyén belas (béheq) canda mewciit ber bi canda ¢avkani ve dibe.
= Motivasyona xwendekaran diguhere G girédayi hewildana mamosteyan a.
» Demén candi di perwerdehiyé de divé bibin pevajoyén cida.
= (Cihewazi (i pésdarazi li hemberi ¢and (i zimanén din meyl dide ku deré.
= Z&dekirina haydarblina nav¢andi hewce ye.
e Perwerdehiya bilind ji ber kémasiya mamosteyén bitecribe 0 bernameyén ku tén
bikaranin nikarin hawirdora pratiké bidin xwendekaran.

e Pirtikén ku di dibistanan de tén bikaranin.

Gelemperi mamosteyén ziman hinkiriné ¢andé di car¢coveya bernameya mifredaté
de hin dikin, divé mamoste ji bo hesasiyeta xwendekaran baldar be ku nebe sedema
windakirina motivasyona wan. Ji ber ku perwerdehiya li Tirkiyeyé li ser bingeha teoriyé
ye, terza hinkirina mamosteyan bi awayeki hésan nikare vegere li ser bingeha pratiké. Her
ciqas did erbaré terza (rébaza) hinkiriné de asteke bilind a haydarbtiné hebe ji, ew demé
digire.

Li Tirkiyeyé, di cihén perwerdehiyé de xebatén ¢andi bi awayeki hiirgili 4 bi
pergali nayé kirin. Heta xebata danin aliki bétir dixe di nav rewseke alozi em dikarin
bibéjin ku hema hema di hemi welatén cthané de rews wiha ye. Lé belé ew rasti ji bo
xwendekaran pir ne diyar e G heta carna hi bo mamosteyan ji yén ku béhaydaré tédeka
candé ya zimén karé xwe dikin ne bercav e. Di hin rewsan de dibe ku seré xwendekaran
tevlihev bibe dema xwendekar, bliyerén ¢andi yén biyani ku bi awayeki zelal nehatibin

nisandan sas fambikin an ji ¢ewt binirxinin (Ciccarelli, 1996; 564). Péwendiyén ¢andi,



isaretén destan, helwest, mimik (kirdarén bédeng), G réyén din én tevgeran ji dibe ku bibe

sedema ragihandina cewt.

PESNIYAZ

Ji ber berfirchiya naveroké ji diyar e ku di derbaré teknik, rébaz nézikati G
calakiyén din én bi nérinén ¢andi re tekildar in 0 bikaranina wan de b berberiyeke mezin
heye. Dibe ku metodek ji bo herémé 0 armancén ku di heyameké de hatiye plankirin rast
be. Ev plansaziya perwerdehiyé dixwaze zanisti (akademik) yan ji nefermi be 1i polé bi
cend awayan weki brosur, rézefilm, film, video, wesanén interneté, MP3, gotinén
pésiyan, biwéj, pirtik, rol kirin, drama yan ji vexwendina mirovan yén ku bi calakiyén
candi re tekildar in an ji bas tén nasin an ji nayén nasin G hwd. Dibe ku bé péskeskirin.

Pésniyazek ji ku em dixwazin bikin ev e ku “ferhenga hémanén candi” gava
pédivi bi seriléxistiné hebe ji ji bo bikaranina polan bé adaptekirin. Divé materyal pir
diréj an j1 pir kurt nebin, divé ew di sekleki de bin ku ji bo siyané bikaribin bén bikaranin
an ji bi awayeki hésan ku ji bo entegreta c¢ar siyanén weki “blendend approach”
(nézikatiya tevlihevi) an ji “integrated approach” (nézikatiya entegri). Wéneyek yan ji
resmek dibe ku 1i destpéké bé zédekirin ku ifade bétir bé bergavkirin. Dibe ku beseke
pirsan ji bo, pisti téketiné yan ji 1i besa péveké de bé amadekirin. Hin grafik, diyagram,
grafikén stin an ji tablo li ferhengé bén zédekirin ji bo vejiyandina zaniné ku bi riya
berawirdkiriné agahi bide. Ji ber ku c¢avkani ferheng e, divé bi awayé alfabetiki bé
listekirin, 1€ belé dibe ku besa tekildar ji bo bikarhéner bi agahiya referansi bé
péskeskirin. Ya dawi, dibe ku CD yek bé amadekirin ku tistumistén (stuff) guhdarikiriné
(adio-lingual) hem ji bo bikarhéneran G hem ji ji bo pol€ bi kar bine pék bé.

Hinek Mijarén ku Mirov Dikare di Dersan de Bikarbine Wiha ne:
Sahmeran

Mem 0 Zin X Romeo 0 Juliet

Qeleha Eskifé

Qeleha Dimdimé

Ristemé Zal

Selehaddiné Eyyubi

Baba Tahiré Uryan

Evdalé zeyniké

V200 200 200 20N N N 2N N 2

Kawayé Hesinkar



- Kestiya Nuh péxember

Encam

Xebatén hem li derveyl welat G hem ji li Tirkiyeyé hatiye kirin nisan didin ku
cand “pediviyek” di hinkirina zimané armanc de ji bétir serkefti ne. Ji ber ku motivasyon
yek ji wan mijarén heri giring a hinblina zimané armanc e, bikaranina pexsanén candi
hinkirina ¢ar siyanan de, bi taybeti di ¢anda kurdi G her ¢ar zaraveyan de, digel gelek
1€kolin hewce ne ji dé ji bona xwendekaran kérhati be. Fikir G réyén hinkirina ¢andé 0
encamén xebatan yén ku pék hatine ji bo mamosteyén ku bi riya ragihandiné xwedi
xwendekarén jéhatl dixwazin 0 ji bo I€kolinerén ku di hinkirina zimanan de li ser
encamén zédetir l€kolinan dikin teswiqé bikira. Di demén pés de, ev xebat dikare
pistgiriyé bide fikirén li ser mijarén ¢andi yén entegrasyoné li bernameyén mifredeta
hinkiriné — i gori ast, temen G dilxwaziyé. Herwiha pirsgiréka mamoste ya entegreya
candé di polé de ¢awa 1 bi ¢i seklé di perwerdeya zimén de pék bé careser dibe. Weki bag
té zanin, mirov nikare ziman 0 ¢andé ji hev veqetine, hewce ye her du bihev re bén
hinkirin. Herwiha hinkirina ¢andé haydarbina ¢andé, zanebtlin i gebilkirina ¢andén din

z&de dike, loma bi saya van xebatan mirov ji ¢anda xwe ji haydar dibe.
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